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Introduction

Through the ratification of the three Rio Conventions- the United Nations Framework
Convention on Climate Change (UNFCCC), the Convention on Biological Diversity and the
United Nations Convention to Combat Desertification- the Republic of Latvia has committed to
fulfill obligations in the environmental sector. These obligations require the country to educate
the public and to develop awareness on environmental issues or facilitate and improve existing
knowledge about the importance of biodiversity conservation, the significance of climate change
and the reasons contributing to land degradation and desertification. Such education work can be
conducted through educational institutions, as well as by involving non-governmental
organizations and the mass media. At the moment there are by tens of organizations which
actively deal with topical environmental issues in Latvia. However such an informal teaching
form is still not capable of securing a high enough level of environmental science education
among the youth. It is specifically the youth (elementary and secondary school pupils), however,
who are the most important part of society to educate. It is much easier and more effective to
develop the awareness on environmental issues of children and the youth than adults and the
former are more inclined to accept new ideas, especially if the topic succeeds in attracting their
attention. The schools should take primary responsibility in the education of the young
generation on the environment, however in order to do this effectively, an evaluation of the
current situation in the sphere of environmental education in schools is needed.

The role of Environmental Science in the education system of Latvia

Environmental science is an independent and generally accepted science: it solves environmental
problems, offers environmental friendly management tools, develops cleaner technologies
accordance to the existing legislative situation and even stimulates the creation of new
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regulations towards environmental protection. According to the classification of the Latvian
educational system, environmental science is included in the thematic group of natural science
and mathematics. Environmental science is run as an interdisciplinary theme and is integrated
within the content of various courses as biology, geography, chemistry, physics and natural
science. New disciplines’ standard projects prognosticate that environmental science and
sustainable development issues are included in each course taking into account the specific
features of those courses, thereby ensuring and aligning succession between different educational
levels.

e Biology -- In connection with the above mentioned directives, themes about conservation of
biodiversity are discussed (intensive and biological principles of agriculture, nontraditional
types of agriculture, biocenosis, ecosystem, biosphere, biodiversity of different organisms,
etc.). However some topics about climate change, land degradation and sustainable
development are also included in the course.

e Chemistry includes several themes on environmental protection, mainly about the
identification and prevention of pollution, as well as improvement of water, air and soil
quality.

» Physics is mainly adverted to the role of experimental and modeling methods in environment
and nature research, the effect of physical processes /noise and sound/ on processes in nature,
energy efficiency and energy saving opportunities in household, energy efficient
technologies, etc

e The educational programme in geography draws attention to global climate change processes,
sustainable management in different sectors (agriculture, geographical economics, etc.),
reasons and consequences of land degradation and desertification.

e Natural science course includes general information about environmental issues, which are
discussed in more detail in the biology, physics and chemistry courses.

As it is shown, the courses include themes covering the three Rio Conventions (on climate
change, land degradation and biodiversity), as well as the themes linked to the conventions --
resource management, sustainable development, waste management, etc.

Methodology

The objective of the paper is to obtain information about the existing situation in the area of
environmental education in Latvian secondary schools by applying questionnaire and
interviewing methods. The schematic description of the methodology approach is shown in
Figurel.

According to international legislative documents regarding environmental and sustainable
development and the responsibility in fulfilling those by Latvian government, it is necessary to
investigate the following:

» To what degree and how efficient environmental science and sustainable development issues
(especially in the context of 3 Rio Conventions: UN Framework Convention on Climate
change, Convention on Biodiversity and Convention on Land degradation and
Desertification) are included in the all-round educational programme in Latvia;

= [s the implementation of an independent course on environmental science required;

= [f the environmental issues taught in different courses are not duplicated among those courses
causing overwork for pupils;

* What the knowledge level of pupils in environmental science issues is;

=  What the knowledge level of the teachers, responsible for lecturing the courses where the
environmental issues are integrated in, is;
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= [f the number of hours per course dedicated to environmental science is sufficient;
* What changes must be implemented by the Ministry of Education and Science to improve the
knowledge level and promote environmental science among pupils and teachers.

To provide answers to the above mentioned questions, several interviews among pupils and
teachers about environmental issues and sustainable development were carried out in five schools
in different regions of Latvia (in Dobele, Preili, Riga, Valmiera and Ventspils). These schools
were chosen randomly with the main idea to cover each of four Latvian regions and the capital as
a separate and more developed region: three from five schools are gymnasiums (in Dobele, Preili,
Valmiera): it was expected that the knowledge level in the gymnasiums would be different from
two secondary schools in Riga and Ventspils. It should be mentioned that in the case of
Ventspils, a Russian speaking school was interviewed. This fact might slightly affect the results
between the schools, because at secondary school level mathematics and natural science subjects
are learned in Latvian, not in the mother tongue.

The methodology used for the research is shown below.

1. Environmental
education in schools

I_I

2. Five secondary
schools In
Dobele, Preili,

Eiga, Valmiera,

Ventspils
[ 3. Questionary for | | 4. Interviews with | 5. Questionary for
teachers teachers pupils
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education 2, Interpretative 2. Biodiversity
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3. Themes discussed in 3. Out of class activities | | desertification
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4. Additional lessons education course development
5 Enowledge assessment | | 5 Deficiencies/ 5. Ozone depletion
6. Education advantages of the 6. Recycling
7. Environmental Environmental 7. Pupils personal interest
education course education course
8. Suggested class group 6. Becommendations to
. 9, Wishes to learn /I the Ministry of I\"x J

) 4 “Education and Science /
- L

Figurel. Methodology of the research
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Results

Inquiry of teachers was carried out using direct method, i.e. interviewing, in five Latvian schools
and through indirect method- sending questionnaires by fax to 35 Latvian schools in different
regions. In total, 26 questionnaires were filled in, 12 questionnaires from three schools were
received by fax. In above mentioned five schools in Dobele, Preili, Riga, Valmiera and Ventspils
in total 14 interviews were conducted.

The greater part of teachers evaluated their knowledge in environmental sector as good and very
good. Additionally, the knowledge was gained at courses on improvement of professional skills
(21 respondents), at home (21 respondents) and only 10 of all respondents have a degree in
environmental, engineering or natural sciences or linked pedagogy sciences. Figure 2 shows the
review in the results.
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Figure2. Resources for professional improvement of knowledge in environmental education used
by teachers

Currently in Latvia discipline programmes do not define in which classes the environmental
science subjects must be taught -- environmental issues are integrated in programmes in a chaotic
way from the primary to secondary school levels. However, the results show that 57% of
respondents emphasized that environmental and sustainable development topics must be studied
in all classes, 31%- in class category from 10-12 classes and nobody approves the necessity to
teach it for primary school pupils.

The knowledge level of pupils cannot be articulated: it is varying from low to average. There is
no coherence between the knowledge level and the regional features of the school. Thus it could
be concluded, that the level depends on individual factors, like the personal attitude of teachers
and pupils to environmental problems, methods of teaching used, participation in informal
environmental activities. The results of the research show that pupils are more competent in

88



general topics interesting for them not only in school life but also in household like waste
recycling and sorting.

During the interviews teachers passed a number of recommendations to the Ministry of
Education and Science regarding the integration of environmental education in scholar
programmes:

o At the state level to appoint responsible institution for integration of environmental
topics into natural science subjects;

e To develop particular programmes and methodological guidelines for each subject,
avoiding duplication of themes and defining the themes of lectures for teachers;

e To develop and produce educational literature on environmental protection for
pupils and teachers;

e For improving the knowledge on environmental issues it is necessary to ensure
regular education or topical discussions for teachers about environmental themes
included in methodological guidelines;

e More attention must be drawn to informal environmental education -- participation
in competitions, information campaigns, joint social work, etc.

Conclusions

During the research” Environmental education in secondary schools in Latvia” the following
conclusions were done:

1.

The main obstacle regarding efficient implementation of the three Rio conventions in Latvia
is the lack of educational human resources in schools — key specialists, as well as support
staff;

The knowledge level of chemistry, physics, geography teachers is lower than biology and
natural sciences teachers, where environmental issues and sustainable development themes
are integrated deeper;

Themes taught by teachers conform with educational programmes of courses, besides
additional themes on global and regional innovative environmental approaches and processes
are lectured during the courses;

Teachers believe that there is no necessity for development of a separate subject as
environmental science. The integration of environmental issues into natural science subjects
must be continued, pointing such education to secondary school level, i.e. classes 10, 11, 12;
The greater part of teachers interviewed during the research have gotten the knowledge in
area of environmental protection during the studies in universities or distance education
courses. Though self appraisals of teachers demonstrated that the learning process has to be
continuous and regularly improved;

For better integration of environmental and sustainable development themes in school,
programmes, there is strong necessity for qualitative educational materials for teachers and
pupils;

Environmental science subject might be integrated in school programmes as a voluntary
subject like History of civilization, Music, Drawing, etc.;

Knowledge level of pupils regarding environmental issues differs. However there is no
interconnection between the knowledge level and regional location of schools. Better results
have been shown by the pupils of gymnasiums;

Before implementation of a separate course on environmental science it is necessary to make
a detailed inventory of educational programmes in order to identify subjects where topics may
duplicate. Finally the system for elimination of such duplication must be created.
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Bertaite L., Gu§c¢a J. Vides izglitiba vidusskolas.

Vides problemu aktualizesana un tadi globalie procesi ka klimata parmainas, zemes degradacija un
biodaudzveidibas samazinasanas mudina valstis pildit vairakas ANO konvencijas noteiktds starptautiskas saistibas:
ANO Konvencija par klimata pdarmainam, Konvencija par cipu pret partuksnesoSanos/zemes degradaciju,
Konvencija par biologisko daudzveidibu. Latvija ir parakstijusi Sis konvencijas, lidz ar to valstij ir japilda
konvencijds izvirzitas prasibas, integréjot tas naciondlajos normativajos aktos. Izpeéte ir vérsta uz esosas situdcijas
analizi vides izglitibas jomad Latvijas skolas, balstoties uz valstiski apstiprindtiem mdcibu priekSmetu standartiem
kimija, geogrdafija, biologija, dabas zinibas utt. Pétijuma laika skolénu un skolotaju vidi tika veikta aptauja par vides
Jautajumiem. Aptaujas mérkis bija iegiit informaciju par skolotdju un skolenu zinasanu limeni vides jautajumos, ka
art sniegt atzinumu par skolénu visparigo ieinteresétibu vides problému risinasana. Petijuma nobeiguma, nemot
vera skolotaju priekslikumus, ir izstradatas rekomendacijas LR Izglitibas un zinatnes ministrijai par vides izglitibas
kvalitates uzlabosanu Latvijas skolas.

Bertaite L., Gusca J., Environmental education in secondary schools in Latvia.

Actualization of Environmental problems as well as global impact to such processes as climate change,
desertification and decrease of biodiversity are guiding countries to fulfill the national obligations upon the United
Nations Conventions: UN Convention on Climate Change, UN Convention on Desertification and UN Convention on
Biodiversity. All the Conventions are validated to Latvia, thus the requirements of those must be implemented in
national legislation. The paper gives the overview on existing situation in environmental education in Latvia schools
based on state educational programmes of chemistry, biology, geography, nature science, etc. From the other hand
the questionnaire beyond the schools was performed: on this case two types of questionnaires about environmental
issues were carried out- for pupils and teachers. The questionnaire expected to get the information on proficiency
and background education of teachers, knowledge on environmental issues from pupils as well as general attitude
(informal education) to environmental protection from both sides. As a final step of the investigation, the
recommendations about the improvement of environmental education process in schools for the Ministry of
Education and Science are developed taking into account the comments from the teachers’ interviews.

Bepmaiime JI., I'vwa 0., Dxonozuueckoe oopazosanue 6 cpeoHUx uwiKonax.

Axmyanusuposanue npobrem OKpyxcarouel cpeosi, a Maxdxice makue 21o0anbHble NPoyeccovl, KAK U3MeHeHUs
Kaumama, oezpaoayus. 3eMmau U YyMeHbuleHue OUOL0SUHeCK020 MH02000pa3us cnocobcmeyem 20cyoapcmed
BLINOIHAMb MeHCOYHAPOOHble obsizamenvcmea 6 pamkax kousenyuu OOH: Kousenyusi 06 usmenenuu kiumama,
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Konsenyus no 6Oopwvbe c onycmuinuganuem, Koueenyus Ouonozuueckoeo mnoz2oobpasue. Jlameus noonucana
KOHBEHYUU U 8 C6A3U C IMUM 20CY0apCcmey HA00 6bINOJIHAMb 6blOGUHYMble MPeDOBAHUs, UHMESPUPYSL UX 8
HAYUOHATbHbIE 3aKOHOOamenbHble akmul. Mccnedoganue HANpAasneHo HA AHAIU3 CYWecmeyloujell cumyayuu 8
obnacmu IKOI02UYECKO20 00PA306aAHUST 6 JAMBULICKUX WKOLAX, OCHOBLIBACH HA YMBEPICOCHHbIX CMAHOAPMAX
YUeOHbIX npeomMemos xumuu, ceocpaguu, buonozuu, npupoonvix Hayk u m.0. Co 6mopoi cmopoHvl 60 6pems
uccne0o8anust ObIIO NPOBEOEHO AHKEMUPOBAHUE NO BONPOCAM 3aujumvl oKpysicarouell cpedvl. Llenv onpoca Oviia
nOYyUUmMs uHpopmayuio 0o ypoeHe 3HAHULL VUEHUKO8 U yuumenel 6 obiacmu 3auumvl OKpyosicaroujell cpeodvl, d
makaice NOIYYUMb NPeOCmasieHue 0 6ceodell 3aunmepeco8aHHOCU WKOIbHUKOS 8 PEUEHUU 6ONPOCO8 3AUjUNtbl
oKpydrcaloujel cpeowi.
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