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Abstract. In order to attain better learning outcomes it is essentially to apply different teaching methods in 

study process. The current paper reflects the results of the survey conducted within the framework of 

Erasmus Plus project Innovate Strategic Partnership for European Higher Education (ISPEHE). Scientific 

goal of the research is to evaluate business and management students’ perception of teaching methods. The 

focus of evaluation is the perceived frequency and perceived importance of applied teaching methods. To 

achieve the research purposes students of different business and management courses were surveyed using 

the questionnaire developed by the project experts. Based on the study results the most valuable teaching 

methods from the viewpoint of respondents are seminar and case study, however the tutors more frequently 

use exercises and workshops in the class.   

Keywords: teaching methods, students perception, attitude to the study process 

JEL classification:  

I21 - Analysis of Education  

C83 - Survey Methods; Sampling Methods 

 

Introduction  

 

Relevance of the research is based on role of teaching methods in creating productive learning 

environment and achieving defined learning outcomes. Plenty of scientific works dedicated to the 

issues regarding the application of teaching methods in study process in HEI (Burden and Byrd, 

2015; Felder, Woods, Stice and Rugarcia, 2000; Branch and Paranjape, 2002; Onwuegbuzie, 

Witcher, Collins, Filer, Wiedmaier and Moore, 2007; Brown, 2009). However there is limited 

number of researches focused on teaching methods in entrepreneurship, management and business 

education (Becker and Watts, 2001; Rousseau and McCarthy, 2007; Samwel Mwasalwiba, 2010).    

The current paper reflects the results of the survey conducted within the framework of Erasmus 

Plus project Innovate Strategic Partnership for European Higher Education (ISPEHE). The project 

is funded by the European Commission and aims at providing foundation for spurring innovative 

and sustainable learning practices at Higher Education Institutions (HEIs) and long-term 

collaboration between HEIs and enterprises for innovation and exchange of good practices.  
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The ISPEHE project has three main innovative components: Strategic Integration of Learning 

Models (SILM), Consolidated Career Centre (CCC) and Business Education Projects Platform 

(BEP). Current research relates to the SILM part of the project. The main purpose of the SILM, as 

the first innovative project component, is to establish joint contemporary educational practices and 

produce a long term strategic learning model based on the existing curricula adopted and 

successfully implemented in each partnering institutions.   

Scientific goal of the research is to evaluate business and management students’ perception of 

teaching methods. The focus of evaluation is the perceived frequency and perceived importance 

of applied teaching methods. To achieve the research purposes 82 first and second year 

undergraduate full time students studying in the management are and the field of business 

administration (in particular: entrepreneurship, management and business administration) were 

surveyed using the questionnaire developed by the project experts.  

The authors stated several research hypotheses.  

H1: the most frequently applied teaching methods from the viewpoint of students are those 

minimal interactive ones.  

H2: the most important teaching methods perceived by students are less frequently used in study 

process.  

The current study revealed the fact that the most important teaching methods from the students’ 

viewpoint are seminars, exercises and case studies. In turn, the most frequently used methods are 

exercises, case studies and problem-based learning. 

 

Teaching Methods for Business Students  

 

The significance of entrepreneurial and managerial education in today's knowledge-based 

economy is unquestionable but not only the content of education but also the teaching methods 

used matter. Problems of adequate teaching methods for business students are widely discussed in 

different academic and practical settings all over the world. Declining enrollment in full time 

business and management study programs and rise of substitutes are explained through lack of 

students’ engagement within existing framework of teaching critical management and leadership 

skills (Datar et al., 2011). Previous researches show, that despite variation in class size and types 

of institution, introductory courses in economics, business and management are taught 

predominantly as lecture courses, with the largest part of students' course grades determined by 

performance on multiple-choice question tests (Siegfried et al., 1996). Students and professors are 

used to lecture system and passive teaching method of information transferring from professor to 

students. Teaching methods and the relationship between application of those and certain study 

outcomes are frequently debated in the academic literature. While some authors examine teaching–

learning environment as an interactive system, using learning technologies in university teaching 

and effects of differing learning environments (Laurillard, 2013, Entwistle et al., 2015; Christie, 

2016), the others examine particular teaching methods for business students, such as case studies, 

group projects, interviews, developing journal article, problem solving, skill video, involving 

interactive digital media (Arasti et al., 2012; Fleisher, Bensoussan, 2015; Gan et al., 2015; Garner, 

2016) testing their accuracy and trying to identify the most effective ones, as well as insights into 

students’ perceptions of the most helpful pedagogical approaches for teaching soft skills. 
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The biggest limitation of the lecture method is that it does not encourage students to think actively 

and participate in knowledge creation (Skudiene, 2012). There seems to be little experimentation 

with alternative pedagogies or assessment techniques despite an increasing amount of attention to 

these issues in recent years (Jennings, 2002). Exploring importance level of “active” and “passive” 

teaching/learning techniques rated by university business students shows, that different students 

prefer and different situations require different instructional techniques (Rodrigues, 2004). Using 

different and mostly interactive teaching tools for providing information and skill training is 

especially significant for developing business and management competences (planning, 

communication, decision making).  

Interactive teaching methods, such as seminars, tutorials, case study, problem-based learning, and 

workshops promote understanding the organizational realities, combined with creative and 

innovative thinking, problem finding and framing (Datar et al., 2011). Seminars and tutorials 

consist of a group of student and a teacher meeting to study and discuss some subject or work 

result. Workshop could be defined as a class or series of classes in which group of students learns 

the specific methods or skills. Case study is a documented study of a specific real life situation or 

imagined scenario. Students are required to analyze the prescribed cases and present their 

interpretations or solutions, supported by the line of reasoning employed and assumptions made. 

The case method of teaching is a method of instruction, which emphasizes the student participation 

in the educational process, i.e. the student is expected to assess the facts, make the analysis, 

evaluate the considerations, and reach a decision. A good case must be appropriate for the level of 

student being taught (bachelor, master), be relevant to the course content and subject, and provide 

a way for students to practice the knowledge and skills they have gained either in this, or earlier 

classes (Weber, Kirk 2000). Problem based learning (PBL is teaching method in which students 

gain knowledge and skills by working for an extended period to investigate and respond to a 

complex question, problem or challenge. PBL includes discussing the problem, generating 

hypotheses based on existing experience and knowledge, identifying relevant facts in the case, and 

identifying learning issues relevant to the stated problem (Savery, 2015). Mentioned teaching 

methods can be valuable teaching tools in entrepreneurial education due to it being student-

oriented, problem-oriented and teamwork-oriented. Adopting such methods brings education 

closer to business practice; however, for this method to be effective certain barriers pertaining to 

both students and instructors have to be overcome. 

 

Research Methodology 

 

The current study employed the questionnaire, developed by the coordinators of the project 

Innovate Strategic Partnership for European Higher Education (ISPEHE) within the process of 

creation of the first innovative component - Strategic Integration of Learning Models (SILM). 

Actually, two related research instruments were developed – for students and for teachers. The 

authors of the given paper analyze the response of only students. 

The questionnaire involved 12 questions, which were aimed to determine the attitude of the 

students to particular teaching methods and their effectiveness, as well as to evaluate students’ 

satisfaction level with the study process as a whole and their perceived learning competencies. 

The authors of the given paper focus on analyzing the respondents’ answers on two questions: 
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How often each of the following teaching methods is used on the lectures of the aforementioned 

course? 

How do you rate the importance of each of the following teaching methods for achieving specific 

knowledge and skills during the classes of the aforementioned course? 

Teaching methods, which were offered for evaluation, included: 1) seminars, 2) tutorials, 3) 

exercises, 4) workshops, 5) case study, 6) problem-based learning (PBL), and 7) online / distance 

learning. 

For frequency evaluation, 5-point scale was applied, where “1” meant “very often”, but “5” meant 

“never”. In turn, for importance evaluation “1” meant “very important”, but “5” meant “not 

important at all”.  

In total, 82 fully completed questionnaires were received. Data processing was performed by 

means of SPSS 19.0 tools with application of such methods, as analysis of frequencies and ranking. 

 

Research Results 

 

Fig. 1 presents the respondents’ answers on the question regarding the perceived frequency of the 

teaching methods applied during the study course. 

 

Figure 1: Perceived frequency of the teaching methods 

 

Source: Authors’ compilation  

 

Fig. 2 presents the respondents’ answers on the question regarding the perceived importance of 

the teaching methods applied during the study course. 
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Figure 2: Perceived importance of the teaching methods 

 

Source: Authors’ compilation  

 

To test the research hypothesis and to reveal the potential mismatch between importance and 

application frequency of the certain teaching methods, the methods were ranked, based on the 

respondents’ evaluation (Table 1). 

 

Table 1: The most important and most frequently applied teaching methods 

Perceived importance of teaching methods  Perceived frequency of teaching methods 
Teaching 

method 
Respondents, who evaluated the 

methods as “important/ very 

important” 

Teaching 

method 
Respondents, who evaluated the 

frequency of methods’ application 

as “often/ very often” 
Seminar 81% Exercises 58% 

Exercises 77% Case study 55% 
Case study 70% PBL 41% 
Tutorials 66% Tutorials 40% 

PBL 60% Seminar 32% 
Workshop 58% Workshop 25% 
E-learning 29% E-learning 25% 

Source: Authors’ compilation  

 

Results, presented in the Table 1, allow concluding that the most important method on the opinion 

of students (seminar) is not applied very frequently. Besides, the students indirectly demonstrate 

the low level of willingness to work individually. Respondents value as the most important those 

teaching methods, which are base on the traditional teacher-oriented learning process.  
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Conclusions  

 

The current paper was aimed to start the series of research papers devoted to the issues regarding 

the effectiveness of teaching methods in study process in achieving better learning outcomes. In 

the current study, the authors analyzed importance and frequency of application of different 

teaching methods, perceived by bachelor students of management-related programmes. The 

respondents represented the University College of Economics and Culture. 

Survey results showed that the most important teaching methods on the opinion of respondents are 

seminars, exercises and case studies. The most frequently applied ones are exercises, case studies 

and problem-based learning.  

Main findings are that students are interested in teaching methods focused on practical exercises. 

Students would like to be lectured from professionals working in the field, to visit companies and 

to have more case study and PBL, as well as other, non-classical methods – peer mentoring, video 

materials, creative projects. Students also would like to have common analyses of mistakes, 

discussions and peer evaluating.  

Two research hypotheses were tested during the study: 

H1: the most frequently applied teaching methods from the viewpoint of students are less 

interactive ones.  

H2: the most important teaching methods perceived by students are less frequently used in study 

process.  

The first hypothesis is considered to be confirmed. The most frequently applied methods – 

exercises and case studies – do not assume obligatory interaction within the student group or 

between students and a lecturer. It could lead, in turn, to the loss of efficiency in study process due 

to the limited interaction. 

The second hypothesis is partially confirmed due to the fact that seminar, evaluated as the most 

important method, was not so frequently used from the students’ viewpoint. 

The results of the current study should be tested on a larger sample. The received results reflect 

the opinion of a limited group of students represented one university. Considering, that two 

partners from Latvia – University College of Economics and Culture and Riga Technical 

University – it is possible to compare the results, received in both institutions, have executed the 

project.  

The next study is planned to be conducted, analyzing the overall attitude of students to study 

process and self-evaluation of their own competencies. 
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